Putting the ‘learning
back into English

Language feaching




Little pitchers to be
filled so full of facts...

“NOW, what | want is, Facts. Teach these boys and girls nothlng but Facts.

Facts alone_are anted in life. PI nt 10 blng else, ani root out ever thing el
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Transmission Model

® | earners are ‘empty containers’, waiting to be filled
with information

® The teacher’s job is to transmit information
(naturally, they will teach what they know)

° The syllabus can be comprehenswely descrlbed (as

N E A i 4 4 ‘ ’ 3 SSSSTL 2 -
h s i R Seoeery, ] 5 208 : 5 o R Gat : ' o ‘,. i) A it { TR R A e i
il SR e ALy Es ..:(_',_‘. g ot B ’ - a } ¥y 2 3 ¢ ﬁ X o ey '\:,_ i ;‘ S :‘,. INES 3.5 .4" as P _3 N _-b,.- TR R Lasl N R
K A g J g S ] LAS M E ﬁ r R o o - .'\* g 3 . - A reat L P ! R TEL Lx 4,- o - + A S le i (&
t CRAAR Rl by al] > b O bl Y | B N\ | : % ;“ «,Q “| @ n v ig' I | ey ) rh A Y -'_.'f/ SR N Lok S s SRS O CRy T .‘-\ et 5 LA 2 T S 3% Do G
v el AP CLEXV o TN © 8 . RGN AAA1 B B 0 . ’,“v"““,.{ A | (LSRN SR »4(-\. it ,A"._\»‘ f“‘<__'}' I P Lo ":‘q. R e W s ""Jf‘ffé:. b Pk ot Al S S B




Constructivist Model

® | earners are actively involved in constructing
personal meaning from their experiences

® The teacher’s job is to facilitate learning by creating
ideal learning conditions in the classroom
(analyzmg needs; selectlng approprlate rlch’ input
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Constructivist Model

® The syllabus can be planned to some extent, but is
best described retrospectively

® FEvaluation becomes much more complicated: Are
we testlng knowledge sk|IIs or both’ Are we
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Sociocultural Theory
(SCT)

® Higher order functions develop out of social
Interaction

® Cognitive development can only be understood by

examining the social world in which it takes place
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Are students working
in their ZPD?
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rorbidden colours task

® Participants of different ages (4, 7/ & |2-years old)
are asked questions & instructed to avoid using a

speC|ﬁc colour in thelr responses (e g Descrlbe e
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rorbidden colours task

® 4-year-olds unable to use the mediational tool &
continue producing forbidden colours

® /-year-olds use the tool, placing coloured paper
nearby as a reminder
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® |2-year-ol

s have no need for external support to
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Challenge & support in the
classroom (Mariani 1997)

High challenge

Effective learning Learner frustration




Changing metaphors
for learners

‘Empty vessels’ == ‘Scientists’ ===




Learning models &
syllabus design

Transmission model: Structural syllabus with
predetermined linguistic items (vocabulary and
grammar); typically involves ‘PPP’ (presentation-
practice-production)
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Task-based language
teaching (TBLT)

The primary focus is on meaning

There is some kind of ‘information gap’

Learners rely largely on their own linguistic or non-
linguistic resources to complete the task
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TBLT vs. ‘traditional’
classes

Beretta & Davies (1985)- Evaluation of the
‘Bangalore Project’

® Task-based learning produced significantly different

learning from traditional form-focused instruction
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Sample lesson: Presentation
Course (Tokyo University)

® Previous class: Focus on the language of
presentations (clarity; defining jargon; signposting
language; rhetorical questions; dramatic structures;
use of anecdotes or analogy)

Mini presentations in groups of 4 or 5
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Sample lesson: Mini
presentations




Student discourse

1 S1: ha he ho ho nani ni shiyoka A piece of paper
ha he ho ho what shall we do?
2 S2: A piece of paper
3 S1: sou nanka omoshiroi hanashi wo tsukurashite morauyo
Yes I’ll make an interesting story
4 S2: so omoshiroku shiyo omoshiroku naruka (laughs) konna shinkokuna kore ga omoshiroitte iunara
Yes let’s do that make it interesting? I don’t understand how we can make
S ore wa rikai dekihin we don’t understand what why this is funny
this serious story interesting
6 S1: What do we now here it’s my it’s my it’s my car (S2 laughs) I’'m sorry and I want to ride ride pato
7 car once finish (pato car = patrol car)
8 S2: (laughs) Oh really oh that’s terrible
9 S1: Patokaate nihongo patroruka ka?
Is ‘pat car’ Japanese? Is it ‘patrol car’ in English?
10 S2: Ah pata Patrol car [S1: Patrol car]
Oh that’s patrol car
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